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Abstract 

Our conceptualisation of Autism Spectrum Disorder has changed over time, with 

recent classifications reflecting a heterogeneous clinical presentation now regularly 

encountered in routine general paediatric practice.  As the prevalence of autism and 

associated demands for services have increased, so has research into understanding cause and 

trials aimed at providing best care and intervention.  The heterogeneity of autism has meant 

that no single aetiology can account for all differences in presentation, however, and not all 

children benefit from broad-based interventions.  Now is the time to rethink how best to 

understand individual differences, in order to focus research efforts and take steps towards 

more sophisticated strategies that go beyond the behaviours we look for when making an 

autism diagnosis.  We suggest adopting a dimensional approach to autism assessment, with 

consideration of eight spectrums of abilities, ways of thinking and behaviour.  This eight 

spectrum approach will assist clinicians to consider each individual’s strengths and needs, 

and personalise interventions and support accordingly. Profiling individual skills across these 

dimensions may also provide researchers with greater capacity to link causal pathways with 

specific phenotypes, which is needed to develop precision medicine for autism.   
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The world has changed its view of autism since first described by Kanner in his 

seminal paper in 1943.1 In Kanner’s original account of ‘autistic disturbances’, he expressed 

the need for ‘detailed consideration of (its) fascinating peculiarities’.1 Over the years, 

however, there has been a shift from providing in-depth descriptions of presentation to 

defining individuals as having autism or not. 

Once considered a rare disorder,2 recent reports estimate the prevalence worldwide to 

be between 1 and 4%.3-6 Associated with this increase in diagnosis is the changing definition 

of autism, from a discrete mental health disorder with severe impact on functioning,7 to a 

neurodevelopmental disorder, with a broad spectrum of strengths and difficulties.  

Several important changes have brought us to where we are today. Difficulty 

categorising individuals according to diagnostic classifications for pervasive developmental 

disorders in the Diagnostic and Statistical Manual of Mental Disorders Fourth Edition (DSM-

IV)7and 10th Revision of the International Classification of Diseases (ICD-10)8 led to 

subgroups being subsumed under the umbrella term Autism Spectrum Disorder in the most 

recent versions of both classification systems.9,10 Using DSM-5, autism diagnosis is 

behaviourally based, characterised by difficulties in social communication and reciprocity, 

and repetitive, stereotyped behaviours.9 The variation in behaviour that is consistent with  

diagnostic classification means that autism is not one thing. For example, a person with 

autism could be verbose and struggle to maintain social roles and employment given his 

unusual interaction style, or have little intelligible speech and require full time support to 

access learning in the classroom.  

This article is protected by copyright. All rights reserved.



Over the decades there has also been a shift in social culture, with increasing 

community awareness and changing socio-political landscape for disability advocacy.3,6  This 

in turn has had an impact on the way autism is perceived.  

 

 What has changed for children and their families?   

It can be argued that increased awareness and associated diagnostic trends have 

helped children to access support, as well as offering an explanation for the presence of 

‘eccentric’ or challenging behaviours in some individuals.  Increasing awareness of salient 

social communication differences as opposed to deficits has also provided opportunities for 

advocacy groups who do not want to be “fixed” to campaign for social change and improved 

public understanding.  This movement is in line with the social model of disability, which 

recognises that society’s response to difference either creates or ameliorates disability.  

On the other hand, increasing awareness has put pressure on clinicians and assessment 

teams to see many more children with only minor changes in resource allocation following 

Medicare item number changes in 2008, as part of the Helping Children with Autism Package 

(HCWA).11 This has reduced opportunities for more detailed investigation into profiles at an 

individual level. Additionally, service funding dependent on diagnosis, rather than needs, has 

driven practice toward answering diagnostic, rather than needs-based, questions in Australia. 

How do we move towards precision medicine for children with autism?  

Understanding cause 
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A significant body of research has focused on uncovering a unifying cognitive or 

neurobiological cause for autism, but has failed to do so to date.  Numerous cognitive 

theories have been proposed, including theory of mind deficits,12 weak central coherence,13 

executive function difficulties,14 and differences in empathising and sympathising as part of 

the extreme male brain theory.15 

Researchers have also attempted to identify biological causes with wide-reaching 

theories linked to genes, inflammation, metabolic differences and neuroimaging 

abnormalities.16-21 Genetic explorations, historically focused on twins22-24 and children with 

known genetic conditions with an increased risk of autism,25,26 have recently identified 

common variant genes linked to other conditions and potential epigenetic differences, which 

fit with gene-environment interaction theories currently being explored.27 

Given the inability for any one cognitive theory to account for all differences in 

presentation28 and the identification of many genes linked to autism29 it is now proposed that, 

rather than a single cause, there are multiple pathways for multiple conditions (‘autisms’) 

which share phenotypic similarities consistent with a diagnosis of autism, but reflect the 

heterogeneity of the disorder.30, 31 This conceptualisation is, however, not adequately 

explained by our current diagnostic classification systems. 

Our understanding of autism or ‘autisms’, may be advanced through the Research 

Domain Criteria (RDoC) Framework, an approach developed by the National Institute of 

Mental Health (NIMH), which classifies mental disorders according to dimensions of 

observable behaviour and neurobiological measures which cut across the traditional 

diagnostic categories.32,33 The goal of the RDoC is to build a research literature that reflects 
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advances in genetics, neuroscience and behavioural science to provide a foundation for 

precision diagnosis.  The RDoC conceptually aligns with a bio-psychosocial model of autism, 

taking into account multiple factors in understanding cause and identifying need.  The RDoC 

model, designed as a matrix, acknowledges both the importance of monitoring change over 

time, with the inclusion of developmental trajectories, and the influence of environmental 

effects. 

In brief, there are five domains within the RDoC Framework (negative valence, 

positive valence, cognitive, social processes, and arousal and regulatory) related to emotion, 

cognition, motivation, and social behaviour.32 Within each domain there are constructs and 

sub-constructs; for example, perception and understanding of self and others are two of four 

constructs within social processes relevant to autism. A goal of RDoC is to focus on relevant 

systems and their underpinnings, to document unfolding trajectories and interactions with 

events across the lifespan.   

Best care and effective interventions 

Happé and colleagues have drawn attention to how the heterogeneity of autism 

challenges our capacity to understand and evaluate trajectories and outcomes from 

intervention, noting that it is unlikely that all individuals with autism will benefit from the 

same types of approaches.30 Indeed, despite best research efforts, controversy remains about 

the most effective interventions for children with autism.34-37 In their review of early 

intervention research, Stahmer et al.38 reported that it is not uncommon for up to 50% of 

children to show substantial gains following intervention, while the remaining 50% show 

limited to modest gains in skill development.  Questions therefore remain regarding what the 
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right intervention looks like for different children at different stages of development.  

Researchers focused on outcomes following early intervention for children with autism are 

investigating ways to predict response to intervention by looking at both (a) pre-intervention 

child characteristics,39-41 and (b) program elements,42 with the view to individualising care 

based on a child’s initial presenting profile and supports needs.  

The International Classification of Functioning (ICF), published by the World Health 

Organization (WHO) in 2001, is an established framework aiding conceptualisation of health 

conditions such as autism that can assist with best clinical care and outcomes relevant to 

assessing response to intervention.43 The ICF framework describes influences on the 

expression of a condition, including contextual and personal factors, and highlights the 

importance of the interplay with function and participation.  In 2014, a series of studies and 

consensus meetings were initiated to develop ICF “Core Sets” for autism, to specify the 

important categories and factors that are influential across the spectrum.44 At a recent 

consensus meeting, 111 categories were identified for inclusion in the Comprehensive Core 

Set, arguably reiterating the heterogeneity of autism.45 Many categories fell within 

environmental, activity and participation domains, with relatively few relating to body 

structure and function; most related to mental function.45 This is in keeping with the shift 

away from the medical model of conceptualising autism, towards the more recent social 

models of disability. Brief core sets were also defined for different age groups, highlighting 

variation in the presentation of autism across the lifespan. 

 How will services provide needed support? 
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In 2008, the Australian Government established the HCWA Package for children 

diagnosed with autism aged under 7 years.46 The HCWA package provided families the 

opportunity to access assessments and interventions (including resources), were equal in 

value irrespective of severity of autism symptoms, place of residence, or service availability, 

and were not adjusted for family income.  Currently, the HCWA funding model is being 

absorbed into the National Disability Insurance Scheme (NDIS). The NDIS differs from the 

HCWA package in that the scheme is designed to provide access to services based on 

individualised plans that have been developed based on an individual’s function-based 

difficulties and diagnosis.47 The NDIS is still in initial phases of implementation, with scarce 

data available as yet in relation to true practice change. 47  Some early evidence suggests that 

whilst there is an increased emphasis on the functional needs of the individual under the 

NDIS, a person’s diagnosis and associated severity level at the time of assessment remain 

critical components of resource planning and allocation.48 A model that requires clarification 

of important domains of development alongside function may best assist the NDIS to provide 

the right service for the right child at the right time. 

 

Do current diagnostic approaches provide enough for informing intervention choices? 

Despite clear guidance from the WHO9 and the National Institute for Health and Care 

Excellence (NICE),49 the autism diagnostic process varies widely in Australia50, 51 and 

overseas52 and is not always linked to broader neurodevelopmental and functional profiling 

assessing both strengths and difficulties.  Within Australia, this assessment process is 

currently under review.53 A number of standardised instruments have been developed to 
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inform a diagnosis of autism, with the Autism Diagnostic Interview-Revised (ADI-R)54 and 

the Autism Diagnostic Observation Schedule–Second Edition (ADOS-2)55 most widely used. 

These assessments have been designed to elicit and assess behaviours characteristic of 

autism, but provide little in the way of informing prognosis or intervention planning. There 

are also concerns regarding the sole reliance on these standardised measures for informing a 

diagnosis, particularly for preschool age children and children with lower cognitive 

abilities.56,57 Professional judgement and clinical experience therefore play a substantial role 

in the accurate identification of behavioural criteria associated with autism and forming of a 

clinical diagnosis.58,59 Implicit in this diagnostic process is our reliance on a clinician’s 

subjective understanding of what behaviours are considered “acceptable” compared with 

those which are clinically significant.   

 

An eight spectrum approach 

How do we provide children and families with the information they need to access 

personalised care? 

Like others we propose a dimensional, rather than diagnostic, framework for 

assessment of each child’s strengths and difficulties.33,60 Crucial additional considerations 

specific to children include their vulnerability to their environment and associated ability to 

learn, and the likelihood that their behaviours will change over time. These factors need to be 

incorporated into assessment so that identified abilities and behaviours can be considered 
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within the context of an individual’s environment, and care can be modified to align with 

changes over time. 

We recommend clinicians and researchers consider each individual according to eight 

dimensions of ability, thinking and behaviour (see Figure 1).  These dimensions can be used 

to highlight strengths and difficulties in a way that has potential to support individuals and 

families in decision making about best interventions and future planning needs and aligns 

with the NDIS initiative of providing choice and control for its participants. We have adapted 

a model proposed by the USA Government Accountability Office,61 by adding level of 

intelligence, to allow assessment of behaviours related to cognitive ability as recommended 

in DSM-5, and dimensions of attention/focus and symptoms of anxiety/mood difficulties, to 

reflect characteristics common among individuals with autism.62-64 Within each dimension, 

the full spectrum of ability or behaviour is considered. To illustrate, for concentration and 

focus the range is from limited ability to concentrate (which could be consistent with an 

attention deficit) to high levels of concentration to the exclusion of other things. Once 

strengths and difficulties within the eight dimensions are identified, their potential impact on 

behaviour, functional difficulties and participation can be assessed. For example, a need for 

routine could affect social interactions, levels of anxiety and sensory-seeking behaviours in 

specific contexts, such as when a relief teacher is in a classroom. In turn, this information can 

be used to identify priority areas and suitable targets for intervention.  

Within this eight spectrum approach, an individual can be assessed against established 

population norms and expectations on some dimensions.  Assessment against norms, when 

available, can assist with diagnostic formulation, with sufficient deficits in the right 
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dimensions indicating diagnostic justification. To illustrate, a comprehensive language 

assessment could aid in differential diagnosis when identifying a language, rather than social 

communication disorder. We propose that a dimensional model will add value to existing 

practice of norm-referenced testing by also highlighting areas of absolute or relative strength 

and identifying possible co-morbidities.  

A dimensional approach also aids conceptualisation of how an individual’s profile can 

fluctuate over time, change across settings and be considered an asset or a hindrance across 

contexts.61 An individual’s ability to maintain focus on small detail may be well suited to 

computer activities, for example, but less useful when needing to get ready for school in a 

timely fashion. In this way, dimensional information can be used in clinic for discussing 

strategies for specific settings in which more or less focus is needed.  

We acknowledge that within each proposed dimension there is complexity and that 

the dimensions interact to influence each other. Intelligence is not one thing, e.g. some 

individuals present with verbal comprehension difficulties and others with low processing 

speed. Similarly, some individuals are resistant to some changes, like their room being 

rearranged, but enjoy large variety in their diet. Some individuals show sensory sensitivity to 

particular textures, but tolerate variation in other senses, such as loud noises.  Language 

abilities are likely to influence performance on intelligence testing, and both will influence 

social interaction. The tools used for assessing each dimension may assist in identifying 

differences within other dimensions that have implications for function, support and 

intervention, including approaches to education. An understanding of within-dimension 
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variation, across age groups and contexts, may also trigger the need for additional 

assessments that may change intervention and education strategies. 

 

How can clinical information contribute to research advances? 

In clinical care we are not able to assess all the elements suggested by RDoC. 

However, improved documentation of dimensional strengths and difficulties that enables 

more personalised care could also be used by researchers to develop a greater understanding 

of how profiles vary in type and degree from person to person, with the possibility of 

identifying patterns among subgroups.  As this approach develops it is likely that identifying 

cause will be linked to specific strengths and difficulties, rather than broad diagnostic 

categories.  

 

Conclusion 

The increasing heterogeneity of autism poses challenges both in research and practice. We 

need to better understand the underpinnings of autism, and develop tailored and 

comprehensive strategies for each child and family.  We suggest that before diagnosing 

children as part of one broad spectrum, we need to understand their ability, ways of thinking 

and behaviour within eight individual spectrums, or dimensions. In so doing we can assist 

children and families to access the most appropriate interventions and supports for their 

specific strengths and needs, and understand how interventions and supports may change 

between settings and over time. Moreover, if we adopt an eight spectrum approach in 
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research we are likely to advance our understanding of causes. By doing this we will be one 

step closer to precision medicine for children with autism.  

 

Acknowledgements 

We thank the William Collie Trust, University of Melbourne and the Lorenzo and Pamela 

Galli Charitable Trust for their support to the authors A Ure, V Rose and K Williams. 

  

This article is protected by copyright. All rights reserved.



References 

1. Kanner L. Autistic disturbances of affective contact. Nervous Child. 1943; 2: 217-50. 

2. Lotter V. Epidemiology of autistic conditions in young children. Soc. Psychiatry. 

1966; 1: 124-35. 

3. Bent CA, Barbaro J, Dissanayake C. Change in autism diagnoses prior to and 

following the introduction of DSM-5. J. Autism. Dev. Disord. 2017; 47: 163-71. 

4. Developmental Disabilities Monitoring Network Surveillance Year 10; Centers for 

Disease Control and Prevention. Prevalence of autism spectrum disorder among children 

aged 8 years - autism and developmental disabilities monitoring network. 11 sites, United 

States 2010. MMWR Surveill. Summ. 2014; 63: 1-21. 

5. Baron-Cohen S, Scott FJ, Allison C, et al. Prevalence of autism-spectrum conditions: 

UK school-based population study. Br. J. Psychiatry 2009; 194: 500-9. 

6. May T, Sciberras E, Brignell A, Williams K. Autism spectrum disorder: updated 

prevalence and comparison of two birth cohorts in a nationally representative Australian 

sample. BMJ Open. 2017; 7: e015549. 

7. American Psychiatric Association. Diagnostic and statistical manual of mental 

disorders, 4th edn. Washington DC, 1980. 

8. World Health Organization. The ICD-10 classification of mental and behavioural 

disorders: Clinical descriptions and diagnostic guidelines. Geneva: World Health 

Organization, 1996. 

9. American Psychiatric Association. Diagnostic and statistical manual of mental 

disorders, 5th edn. Washington DC, 2013. 

This article is protected by copyright. All rights reserved.



10. World Health Organization.The ICD-11 classification of mental and behavioural 

disorders: Clinical descriptions and diagnostic guidelines. Geneva: World Health 

Organization, 2018. 

11. Taylor L, Brown P, Eapen V, et al. Autism Spectrum Disorder Diagnosis in Australia: 

Are we meeting Best Practice Standards? Autism Co-operative Research Centre, Brisbane, 

2016.  

12. Baron-Cohen S, Tager-Flusberg, H., Cohen, D (eds). Understanding other minds: 

perspectives from autism. 3rd edition. Oxford: Oxford University Press, 2013.  

13. Frith U. Why we need cognitive explanations of autism. Q. J. Exp. Psychol. 2012; 65: 

2073-92. 

14. Ozonoff S, Pennington BF, Rogers SJ. Executive function deficits in high-functioning 

autistic individuals: relationship to theory of mind. J. Child Psychol. Psychiatry. 1991; 32: 

1081-105. 

15. Baron-Cohen S. The extreme male brain theory of autism. Trends. Cogn. Sci. 2002; 6: 

248-54. 

16. Muhle RA, Reed HE, Stratigos KA, Veenstra-VanderWeele J. The emerging clinical 

neuroscience of autism spectrum disorder: areview. JAMA Psychiatry. 2018; 75: 514-23. 

17. Jiang HY, Xu LL, Shao L, et al. Maternal infection during pregnancy and risk of 

autism spectrum disorders: a systematic review and meta-analysis. Brain Behav. Immun. 

2016; 58: 165-72. 

This article is protected by copyright. All rights reserved.



18. Sacco R, Gabriele S, Persico AM. Head circumference and brain size in autism 

spectrum disorder: a systematic review and meta-analysis. Psychiatry Res. 2015; 234: 239-

51. 

19. Ning LF, Yu YQ, GuoJi ET, et al. Meta-analysis of differentially expressed genes in 

autism based on gene expression data. Genet. Mol. Res. 2015; 14: 2146-55. 

20. MacFabe DF. Enteric short-chain fatty acids: microbial messengers of metabolism, 

mitochondria, and mind: implications in autism spectrum disorders. Microb. Ecol. Health 

Dis. 2015; 26: 28177. 

21. Masi A, Quintana DS, Glozier N, Lloyd AR, Hickie IB, Guastella AJ. Cytokine 

aberrations in autism spectrum disorder: a systematic review and meta-analysis. Mol. 

Psychiatry. 2015; 20: 440-6. 

22. Frazier TW, Thompson L, Youngstrom EA, et al. A twin study of heritable and 

shared environmental contributions to autism. J Autism Dev. Disord. 2014; 44: 2013-25. 

23. Hallmayer J, Cleveland S, Torres A, et al. Genetic heritability and shared 

environmental factors among twin pairs with autism. Arch. Gen. Psychiatry 2011; 68: 1095-

102. 

24. Rosenberg RE, Law JK, Yenokyan G, McGready J, Kaufmann WE, Law PA. 

Characteristics and concordance of autism spectrum disorders among 277 twin pairs. Arch. 

Pediatr. Adolesc. Med. 2009; 163: 907-14.  

25.  Richards C, Jones C, Groves L, Moss J, Oliver C. Prevalence of autism spectrum 

disorder phenomonology in genetic disorders: a systematic review and meta-analysis. Lancet 

Psychiatry 2015;  2: 909-16. 

This article is protected by copyright. All rights reserved.



26. Curatolo P, Porfirio MC, Manzi B, Seri S. Autism in tuberous sclerosis. Eur. J. 

Paediatr. Neurol. 2004; 8: 327-32. 

27. Yoo H. Genetics of autism spectrum disorder: current status and possible clinical 

applications. Exp. Neurobiol. 2015; 24: 257-72. 

28. Happe F, Ronald A. The 'fractionable autism triad': a review of evidence from 

behavioural, genetic, cognitive and neural research. Neuropsychol. Rev. 2008; 18: 287-304. 

29. Warrier V, Chee V, Smith P, Chakrabarti B, Baron-Cohen S. A comprehensive meta-

analysis of common genetic variants in autism spectrum conditions. Mol. Autism. 2015; 6: 49. 

30. Happe F, Ronald A, Plomin R. Time to give up on a single explanation for autism. 

Nat. Neurosci. 2006; 9: 1218-20. 

31. Wozniak RH, Leezenbaum NB, Northrup JB, West KL, Iverson JM. The 

development of autism spectrum disorders: variability and causal complexity. Wiley 

Interdiscip. Rev. Cogn. Sci. 2017; 8: 1-2. 

32.  National Institute of Mental Health (NIMH). Research Domain Criteria (RDoC) 

[internet]. 2018 [cited 11 July 2018]. Available from: https://www.nimh.nih.gov/research-

priorities/rdoc/definitions-of-the-rdoc-domains-and-constructs.shtml (accessed 21.7.18). 

33. Cuthbert BN. The RDoC framework: facilitating transition from ICD/DSM to 

dimensional approaches that integrate neuroscience and psychopahtology. World Psychiatry. 

2014; 13: 28-35. 

34. French L, Kennedy EMM. Annual research review: early intervention for infants and 

young children with, or at-risk of, autism spectrum disorder: a systematic review. J. Child 

Psychol. Psychiatry. 2018; 59: 444-56. 

This article is protected by copyright. All rights reserved.



35. Fava L, Strauss K. Response to early intensive behavioral intervention for autism--an 

umbrella approach to issues critical to treatment individualization. Int. J. Dev. Neurosci. 

2014; 39: 49-58. 

36. Vivanti G, Kasari C, Green J, Mandell D, Maye M, Hudry K. Implementing and 

evaluating early intervention for children with autism: where are the gaps and what should 

we do? Autism Res. 2018; 11: 16-23. 

37. Eapen V, Crncec R, Walter A. Clinical outcomes of an early intervention program for 

preschool children with autism spectrum disorder in a community group setting. BMC 

Pediatr. 2013; 13: 3. 

38. Stahmer AC, Schreibman L, Cunningham AB. Toward a technology of treatment 

individualization for young children with autism spectrum disorders. Brain Res. 2011; 1380: 

229-39. 

39. Schreibman L, Stahmer AC, Barlett VC, Dufek S. Brief report: toward refinement of 

a predictive behavioral profile for treatment outcome in children with autism. Res. Autism 

Spectr. Disord. 2009; 3: 163-72. 

40. Perry A, Cummings A, Dunn Geier J, et al. Predictors of outcome for children 

receiving intensive behavioral intervention in a large, community-based program. Res. 

Autism Spectr. Disord. 2011; 5: 592-603. 

41. Bal VH, Katz T, Bishop SL, Krasileva K. Understanding definitions of minimally 

verbal across instruments: evidence for subgroups within minimally verbal children and 

adolescents with autism spectrum disorder. J. Child Psychol. Psychiatry. 2016; 57: 1424-33. 

This article is protected by copyright. All rights reserved.



42. Vivanti G, Prior M, Williams K, Dissanayake C. Predictors of outcomes in autism 

early intervention: why don't we know more? Front. Pediatr. 2014; 2: 58. 

43. World Health Organization. International classification of functioning, disability and 

health: ICF. Geneva, WHO, 2001. 

44.  Bölte S, de Schipper E, Robison JE, et al. Classification of Functioning and 

Impairment: The Development of ICF Core Sets for Autism Spectrum Disorder. Autism 

Research. 2014; 7: 167-72. 

45.  Bölte S, Mahdi S, de Vries P, et al. The gestalt of functioning in autism spectrum 

disorder: Results of the international conference to develop final consensus, International 

Classification of Functioning, Disability and Health core sets. Autism. 2018.doi: 

10.1177/1362361318755522. 

46. Valentine K RM, Dinning B, Thompson D. Post-diagnosis support for children with 

autism spectrum disorder, their families and carers.  Australian Government of Families, 

Community Services and Indigenous Affairs, Canberra, 2010. 

47. May T, Roberts J, Webber M, et al. Brief history and user's guided to the Australian 

National Disability Insurance Scheme. J. Paediatr. Child Health. 2018; 54: 115-20. 

48. May T, Forrester M, Webber M, et al. Current status, opportunities, challenges and 

the paediatrician's role as the national disability insurance scheme rolls out across Australia. 

J. Paediatr. Child Health. 2018; 54: 7-10. 

49. National Institute for Health and Care Excellence. Autism: recognition, referral and 

diagnosis of children and young people on the autism spectrum. London: RCOG Press; 2011. 

This article is protected by copyright. All rights reserved.



50. Melinda R, Natalia A-U, Amanda B, et al. Diagnosing autism: Australian paediatric 

research network surveys. J. Paediatr. Child Health. 2016; 52: 11-7. 

51. Taylor LJ, Eapen V, Maybery MT, et al. Diagnostic evaluation for autism spectrum 

disorder: a survey of health professionals in Australia. BMJ Open. 2016; 6: e012517. 

52. Falkmer T, Anderson K, Falkmer M, Horlin C. Diagnostic procedures in autism 

spectrum disorders: a systematic literature review. Eur. Child. Adolesc. Psychiatry. 2013; 22: 

329-40. 

53. Whitehouse AJO, Evans K, Eapen V, Prior M, Wray J. The diagnostic process for 

children, adolescents and adults referred for assessment of autism spectrum disorder in 

Australia: A national guideline (Draft version for community consultation). Autism CRC Ltd, 

2017. 

54. Rutter M, LeCouteur A, Lord C. Autism Diagnostic Interview - Revised. Los 

Angeles: Western Psychological Services; 2003, 2008. 

55. Lord C, Rutter M, Dilavore P, Risi S, Gotham K, Bishop S. Autism Diagnostic 

Observation Schedule, second edition. Torrence, CA: Western Psychological Services; 2012. 

56. de Bildt A, Sytema S, Zander E, et al. Autism Diagnostic Interview-Revised (ADI-R) 

algorithms for toddlers and young preschoolers: application in a non-US sample of 1,104 

children. J. Autism Dev. Disord. 2015; 45: 2076-91. 

57. Oosterling I, Roos S, de Bildt A, et al. Improved diagnostic validity of the ADOS 

revised algorithms: a replication study in an independent sample. J. Autism Dev. Disord. 

2010; 40: 689-703. 

This article is protected by copyright. All rights reserved.



58. Ozonoff S, Young GS, Landa RJ, et al. Diagnostic stability in young children at risk 

for autism spectrum disorder: a baby siblings research consortium study. J. Child Psychol. 

Psychiatry. 2015; 56: 988-98. 

59. Ozonoff S. Editorial: early detection of mental health and neurodevelopmental 

disorders: the ethical challenges of a field in its infancy. J. Child Psychol. Psychiatry. 2015; 

56: 933-5. 

60.  McDowell M. New autism diagnosis guidelines miss the mark on how best to help 

children with developmental problems.  The Conversation (Australia Ed.)  [internet]. 2017 

[cited 11 July 2018]. Available from: https://theconversation.com/new-autism-diagnosis-

guidelines-miss-the-mark-on-how-best-to-help-children-with-developmental-problems-83712 

61. USA Government Accountability Office. Youth with autism: roundtable views of 

services needed during the transition into adulthood. [internet] 2016 [cited 11 July 2018]. 

Available from: https://www.gao.gov/assets/690/680525.pdf 

62. van Steensel FJA, Bögels SM, Perrin S. Anxiety disorders in children and adolescents 

with autistic spectrum disorders: ameta-analysis. Clin. Child Fam. Psychol. Rev. 2011; 14: 

302. 

63. Mannion A, Leader G. Comorbidity in autism spectrum disorder: a literature review. 

Res. Autism Spectr. Disord. 2013; 7: 1595-616. 

64. Gargaro BA, Rinehart NJ, Bradshaw JL, Tonge BJ, Sheppard DM. Autism and 

ADHD: how far have we come in the comorbidity debate? Neurosci. Biobehav. Rev. 2011; 

35: 1081-8. 

  

This article is protected by copyright. All rights reserved.



 

 

 

Figure 1. Eight spectrum approach to autism spectrum disorder 
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